
 
International School of Ouagadougou 

Access and Inclusion Policy 
 
 

ISO Mission Statement 
The International School of Ouagadougou strives to cultivate a student’s intellect and character, in an English-
speaking environment, by offering strong academic programs while promoting cultural understanding and 
community involvement. 

 

A. Philosophy 
 
The purpose of ISO’s Access and Inclusion Policy is to provide the opportunity for growth to all students in developing 
their intellect and character, to allow involvement in all aspects of our school program from which a student may benefit, 
and to remove obstacles that limit a student’s ability to demonstrate what they know, understand, and are able to do. 
 
Connection to ISO Policies: 
The ISO Access and Inclusion Policy supports all students admitted to study at the International School of Ouagadougou. 
The Admission Policy sets out the criteria and conditions for acceptance to ISO, and the Access and Inclusion Policy 
outlines the school’s approach to ensuring every admitted student has the chance to succeed within our academic program. 
 
The Language Policy outlines how the school defines a student’s Mother Tongue and clarifies the school’s approach to 
classifying students as English Language Learners (ELL). The Access and Inclusion Policy outlines the support provided 
to ELL students across subject areas and reaffirms the philosophy that all teachers are language teachers as stated in the 
ISO Language Policy. 
 
The Access and Inclusion Policy describes the process for prescribing accommodations and the individualized form of 
support provided to each learner to allow the student to access the curriculum and demonstrate what they know, 
understand, and are able to do. The assessment and reporting of student achievement in regards to the learning objectives 
is set out in the ISO Assessment Policy, and the process for removing or mediating the limitations on a student’s ability to 
demonstrate their achievement is outlined in the Access and Inclusion Policy. 
 
Definition of Inclusion: 

“Inclusion is an ongoing process that aims to increase access and engagement in learning for all students by 
identifying and removing barriers.  
 
Inclusion is an organizational paradigm that involves change. It is a continual process of increasing learning and 
participation for all students. It addresses learning support requirements and questions the broader objectives of 
education, the nature of pedagogy, curriculum and assessment. It is an educational approach to which all schools 
should aspire. 
 
Inclusion is facilitated in a culture of collaboration, mutual respect, support and problem-solving involving the 
whole school community.” 
 



Learning diversity and inclusion in IB programmes, IBO, 2018 
 
 

B. Students and Staff Involved 
 
Staff responsible: 

● The leadership team, in collaboration with teachers, social-emotional counselor (if any), learning support 
personnel (if any), parents and students, is responsible for the implementation of processes aimed at removing 
impediments to learning for all students in collaboration. 

● Teachers are responsible for organizing teaching and learning for each student that is optimized for them as 
individual learners.1 

 
Students covered under the policy include: 

● Students with diagnosed learning support needs which are long-term in nature, whether physical, social-
emotional, or cognitive 

● Students with temporary medical conditions 
● Students who are emerging in their English language proficiency2 

 
 

C. Accommodations 
 
Access and Inclusion is defined as: 

● Programming that allows for all students to challenge themselves without impediments 
● Accommodations that affect the teaching, learning, and assessment processes 
● Changes to classwork, formative assessments, and summative assessments that allows students to demonstrate 

understanding and skill development 
 
Requirements for student accommodations include: 

● Observations, testing (psychological test, medical report, or language test - e.g. WIDA), and diagnosis to identify 
a demonstrated need 

● Planning to provide a right-size (neither advantaged, nor disadvantaged), individualized approach to 
accommodations in teaching, learning, and assessment 

● Monitoring of accommodations in regards to support of student progress 
● Maintaining the same standards, high expectations, aims and objectives, syllabus concepts, content and skills, and 

assessment criteria for all students 
● Collaboration between leadership, teachers, learning support specialists, parents and students to develop and 

implement and Individualized Learning Plan (ILP) 
 
The Individualized Learning Plan (ILP) will: 

● Be developed, reviewed, and modified through student-led meetings annually, and as needed, with the 
involvement of all teachers in direct contact with the student, the divisional Principal, the learning support 
specialist (if any), social-emotional counselor (if any), and parents, 

● Acknowledge the student’s strengths and interests, 
● Focus on individual strengths and challenges rather than medical and psychological labels, 
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● Be integrated with the technologies the student uses in and out of the classroom, 
● Incorporate learning outcomes considered relevant by students, parents, and teachers, 
● Utilize teaching and learning strategies that are linked to the IB approaches to teaching and learning skills and the 

IB learner profile, 
● Use an evidence-based approach to the measurement of learning and learning progress, and 
● Remain confidential.3 

 
Possible accommodations available to students include (but not limited to): 

● Adapting tasks that require visual processing*, 
● Aids, such as colored overlays, colored filter lenses, a Braille slate, a sound amplification device, a radio aid, a 

hearing aid, a visual aid, a magnifying glass, and sound buffers like headsets, earplugs, or acoustic screens, 
● Augmentative communication device*, 
● A care assistant for welfare or safety, 
● Calculator use*, 
● Clarifying directions or instructions (not the content of questions), 
● A communicator to explain the conduct of exams and exam instructions through speaking, finger-spelling, or sign 

language, 
● Deadline extension*, 
● Examination (reading) pen*, 
● Extra time*, 
● Graphic organizers*, 
● Large print size*, 
● Naming colors for an individual with color-blindness, 
● Practical assistance, e.g. physical support in conducting lab work*, 
● Preferential seating, 
● Printing on color paper*, 
● A prompter to regain focus, 
● A reader*, 
● Reading software with an electronic version of the examination*, 
● Rest breaks, 
● A scribe*, 
● Separate room for examination, 
● Speech recognition software*, 
● Transcription*, and 
● A word processor with or without a spellchecker*,4 
*Indicates an accommodation that must be in place and requested in advance from the IB for use during IB internal or 
external assessments. 

 
 

D. Connection with the Community 
 
Local Resources and Documentation: 
ISO accepts psychological testing and medical reports from within Burkina Faso as well as abroad. The school will not be 
responsible for referring families to psychological clinicians, counselors, or psychiatrists. Identifying qualified 
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psychological and medical personnel will be the responsibility of families. The school does maintain professional ties to 
Centre Medical International (CMI) and employs a CMI-affiliated doctor on campus multiple days per week. 
 
The school will accept documentation of testing or medical reports in English or French, or any other language provided it 
is accompanied by a translation in English or French. The school will not accept testing completed outside of ISO for the 
purposes of English Language Learner classification, but will give consideration to testing completed at another 
accredited school. ISO conducts ELL testing through the Modern Foreign Languages department using the WIDA 
assessment. 
 
Engaging with Families in a Language Other Than English: 
ISO recognizes that many families communicate in a language other than English and may not be as involved as necessary 
in an Individualized Learning Plan meeting conducted in English. For families who require additional language support to 
participate in ILP meetings the Administrative Assistant will translate into French. ILP documentation can be translated 
into French through the school translator by request. For languages other than French, no translation is available through 
the school; in cases where translation from languages other than French is necessary, parents may elect to have their 
student or a personal or professional associate translate. 
 
 

E. Confidentiality 
 
The confidentiality of the student and family is important to ISO, and the school will take measures to ensure privacy as 
much as possible. Documentation provided by the family will be maintained in the student’s school file located in the 
administrative office closet adjacent the divisional Principal’s office. This is a locking filing cabinet behind a locked door. 
The school files may be accessed by the Head of School, Principal, Learning Support Personnel (if any), Social-Emotional 
Counselor (if any), and Administrative Assistant. 
 
Individualized Learning Plans (ILP) developed collaboratively between school personnel, families, and students will be 
shared between the Principal, Learning Support Personnel (if any), Social-Emotional Counselor (if any), teachers in direct 
contact with the student, family, and student themselves with the explicit understanding that reproduction, distribution, or 
sharing of sensitive information is strictly prohibited. 
 
 

F. Assessment 
 
Application for External Testing Accommodations: 
For the purposes of application for accommodations on external assessments (e.g. IB, SAT, ACT, TOEFL), the school 
will be responsible for submitting all forms, testing records, and educational evidence on the student’s behalf. The parents 
and student are responsible for completing any forms designated by the assessment agency (e.g. IBO, College Board, 
ACT) as the responsibility of the parents or student, and the school will provide these forms. The family is further 
responsible to keep all psychological testing and medical reports up-to-date in accordance with the assessment agency 
policies. The school personnel responsible for making application for accommodations will be the IB Coordinator for IB 
Diploma and Courses candidates after candidate registration, the SSD Coordinator for SAT testing, and the Test 
Accommodations Coordinator for ACT testing. The Principal will act as the SSD Coordinator and the Test 
Accommodations Coordinator. Accommodations for TOEFL testing are the responsibility of the parents and student, and 
the school will support their application through the provision of educational evidence where necessary. 
 
 



Collection of Educational Evidence and Renewal of Testing: 
The school will be responsible for collecting evidence of accommodations in place through teaching and learning as well 
as assessment on a biannual basis to be added to the student’s school file and used for reviewing the ILP annually and for 
applying for accommodations for external assessments. The family will be responsible for renewing psychological testing 
every three (3) years and/or presenting an up-to-date medical report annually, as applicable. WIDA testing will be the 
responsibility of the school and subsequent tests will be conducted through the ESOL program. 
 
 

G. Terminology5 
 
Access arrangements (also referred to as inclusive access arrangements) 

Access arrangements are changes introduced to teaching, learning and assessment to remove or reduce barriers. 
They do not change what the student is expected to learn and do not lower expectations, but instead provide the 
optimal support to address challenges and to enable the student to work around them. At a fundamental level, they 
address equal access and fairness to learning and teaching and in addition, validity and meaningfulness to 
assessment. 

 
Access requirements 

A candidate with access requirements is one who requires access arrangements in teaching, learning and 
assessment. 

 
Additional language learners 

Candidates whose medium of instruction and assessment is not their first or best language. 
 
Learning support requirements 

Support and/or access required to enable some students, who have the aptitude to meet all curriculum and 
assessment requirements, to reach their full potential in learning and assessment. Not all students who have access 
requirements will need learning support. Students with identified challenges (such as: autism/Asperger’s 
syndrome; learning challenges; speech, communication, physical and sensory challenges; social, emotional and 
behavioural difficulties; medical and mental health challenges) may have learning support requirements. Also, 
additional language learners may receive learning support to bridge and develop their language. However, 
learning support is not restricted to students with identified challenges and must be provided to any student who 
requires support. 

 
Temporary medical conditions 

Medical conditions including debilitating injuries and mental health challenges with onset or occurrence during 
the course of study of the IB programme and up to three months before the IB examinations. 

 
Additional or extra time 

A specific percentage of examination time authorized to a candidate with access requirements that is more than 
the standard duration of time allocated to the examination in IB assessments and other tasks in Classwork. 

 
Usual way of working 

The access arrangements established for a specific student during learning and teaching in school. These 
arrangements are put in place in response to the student’s needs and are used in classroom activities, and for class 
tests and examinations. 
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Appendix: Policy Review Reflection Questions (from IB) 
 
School organization 

● What are the local, national and international legal obligations on inclusion/SEN that have to be met? 
● What are the local, national and international legal requirements of teachers in meeting the needs of students? 
● Is the policy consistent with IB philosophy and practice? 
● How is the philosophy on inclusion aligned with the school’s mission statement? 
● How does the school define inclusive education? (For more information about IB programmes and inclusion 

please refer to Learning diversity and the IB Programmes: Special educational needs within the International 
Baccalaureate programmes (2010).) 

● How does the policy link to other school policies such as teaching and learning, assessment and language 
policies? 

 
School development 

● How is the provision for inclusion/SEN supported by professional development? 
● What provision improvements are needed? 
● What are the implications for school development? 

 
Resources 

● What expertise does the school have access to? 
● What expertise is needed? 
● Who are the staff experts and/or consultants who work with students and/or guide teachers to work with students 

with learning support needs? 
● What resources are allocated to maximize inclusion? 
● Who is responsible for finding, allocating and deploying resources? 
● Which testing or screening tools does the school have access to? 
● Which tests are staff qualified to administer? 
● Which staff/stakeholders have specific responsibilities to maximize inclusive outcomes (state job title and 

responsibilities)? 
● Is the school physically accessible? If not, is there a plan for creating accessibility? 
● What are the budgetary implications? 

 
Stakeholders 

● Who are the stakeholders and outsiders to whom the inclusion policy will apply—management, teachers, students, 
parents/legal representatives of students, non-teaching staff, visitors? 

● Which stakeholders are made aware of the inclusion policy? 
 
Communication 

● Who is responsible for notifying parents, students and teachers of testing results? 
● Are students, parents/legal representatives of students aware of the inclusion policy? 
● How is the school community made aware of the inclusion policy? 
● Does the school have ongoing communication with parents of students with learning support needs? 
● Are there any specific modes of communication? 
● How is information communicated and coordinated during transition stages—changing schools, changing 

sections, changing campuses? (Be aware of data protection and privacy legislation, including those with respect to 
student privacy and health information privacy.) 

● How are the inclusive policy and practices communicated to new staff? 



 
Confidentiality 

● How does the school communicate its policies and procedures regarding confidential information? 
● How is information held on students, is any of the information confidential, where should it be held and who 

should manage it? 
● Who has access to student files? 

 
Learning 

● What is the extent of student learning needs at present? 
● How are the needs of existing students being met? 
● How many students in the school have learning support/SEN needs? Are there more students in specific SEN 

categories? 
 
Policy documentation 

● How is inclusive/SEN provision documented? 
● How is the provision for inclusion/SEN structured, coordinated and monitored? 
● How is the overall access to curriculum, examinations and school activities reflected in the policy? 
● How are individual educational plans reflected in the policy? 

 
Policy processes 

● What is the policy review process? How does it ensure that the inclusion policy remains a work in progress, 
keeping up to date with the needs of the student population and in line with learning needs legislation as well as 
roles and responsibilities? 

 
Questions for reflection when developing individualized learning plans (ILPs, IEPs, PEPs) 

 
Learning plans celebrate learning success, build on strengths and circumvent difficulties to develop the 
whole student. Learning plans celebrate student strengths and interests 
 

● To what extent and how does the learning plan celebrate student strengths and interests? 
● To what extent is the learning plan student friendly? 
● To what extent do students understand their strengths and interests? 
● To what extent are student strengths and interests prominent in the learning plan? 
● To what extent are strengths and interests lost in medical and psychological information? 
● How does the learning plan include developing strength and interests? 
● How does the learning plan use student strengths and interests to address areas of difficulties? 

 
Learning plan development is a collaborative process and documented in the inclusion/special 
educational needs (SEN) policy 

● To what extent is there a standard process followed to develop a learning plan? 
● How is the process documented in the inclusion/SEN policy? 
● How are students, educators (including private service providers) and parents/guardians (and other family, if 

relevant) involved in the collaborative process? 
● Who is primarily responsible for learning plan development? 
● Who monitors learning, and how is progress reflected in the learning plan? 
● How is the learning plan reviewed? 
● What is the duration of time between learning plan development and the review cycle? 



● Who coordinates the review cycle? 
● Who is involved in providing support? 
● How does the learning plan reflect learning progress and allow changes to be made? 
● How are educators supported in developing, understanding and using learning plans? 

 
Learning plans are focused on individual challenges rather than medical and psychological 
labels 

● How does the learning plan incorporate school evidence alongside the recommendations from specialist reports? 
● How do you know that the stated individual learning challenges are understood by all parties? 
● How does the learning plan take into account the social, emotional, cognitive and sensory needs of the student? 
● How are the language profiles of the student taken into account? 
● Who is responsible for mapping student language profiles? 
● How is the educational history of the student taken into account when developing the plan? 
● How is new learning connected to previous learning? 
● How are transition goals across settings and into adulthood taken into account during learning plan development? 
● How is the student learning plan communicated to the teaching team? 
● How are learning preferences captured in the learning plan and communicated to the teaching team? 
● How are learning outcomes developed to be SMART (specific, measurable, achievable, relevant, time-bound)? 

 
Learning outcomes are considered relevant by students, parents and teachers 

● How are all perspectives (student, parent, teacher) taken into account when deciding on learning outcomes? 
● How do you know that learning outcomes are being addressed? 
● How do you know when goals have been reached? 

Teaching and learning strategies are linked to the IB approaches to teaching and learning skills 
and the learner profile 

● How are teaching and learning strategies linked to programme approaches to learning skills? 
● How are teaching and learning strategies linked to developing learner profile attributes? 
● How do you document those teaching and learning strategies that have previously been successful? 
● How do you document those teaching and learning strategies that have previously been unsuccessful? 

 
Learning and learning progress are evidence based 

● What evidence has been collected to demonstrate learning success? 
● What evidence has been collected to demonstrate learning challenges? 

 
Learning plan meetings are student led 

● How are students supported in developing the skills to advocate their own needs? 
● How are students supported to develop the skills needed to lead meetings? 

 
Learning plans respect confidentiality 

● How have issues of confidentiality been taken into account? 
● How are learning plans stored? 
● Who has access to the learning plan? 

 
Learning plan development takes into account the local context and legislation, where 
appropriate 

● How does the learning plan reflect the context of the school? 



● How has the learning plan taken into account the appropriate legislation in our context? 
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